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Chapter 1 – Overview 
History 
In 1991, families living in Seattle Housing Authority (SHA) public housing communities requested more 
academic support for their children. Catholic Community Services of Western Washington (CCSWW) 
responded to SHA’s request for this support and the Youth Tutoring Program (YTP) was born. YTP now 
supports youth at tutoring centers located in six different low-income and public housing communities 
in Seattle.  

 

Our Program 
The mission of the Youth Tutoring Program is to tutor, guide and inspire youth living in low-income 
and public housing to achieve academic success. During the school year, students are matched 1:1 with 
volunteer tutors who provide valuable mentorship and academic assistance to support students in 
attaining their learning goals. Students and tutors together follow individualized learning plans which 
include time for reading, skill-building and homework help as needed. In YTP’s six-week Summer 
Learning Program, students work in small groups led by volunteers on reading, math games and 
enrichment activities. Both the school year tutoring program and the Summer Learning Program are 
designed to build students’ academic strengths and enthusiasm for learning. The program employs 11 
permanent staff, and each year over 500 volunteers work with 450 – 500 students in grade 1-12.  
 
School year tutoring begins in late September and ends in early June, operating Monday through 
Thursday at most locations. There are two to three one-hour tutoring sessions per day, as detailed 
below. Center locations and contact information can be found on the calendar in the appendix. 

High Point and New Holly: Mon - Thurs 4:20, 5:30 & 6:40 

Jackson Park, Rainier Vista and Yesler Terrace: Mon/Weds 4:20, 5:30 & 6:40; Tues/Thurs 5:30 & 6:40 

Lake Washington Apartments: Mon/Weds 5:30 & 6:40 

 

Our Students 

YTP students are wonderfully diverse, representing many countries of origin, cultures, languages and 
religions. Nearly all YTP students are people of color, and approximately 85% come from immigrant 
families. YTP families primarily live in the six low-income housing communities that house YTP tutoring 
centers. Five are Seattle Housing Authority communities (New Holly, Rainier Vista, High Point, Yesler 
Terrace and Jackson Park Village), and the sixth is a private low-income apartment community, Lake 
Washington Apartments. The average student participates in YTP for 2.5 years, though many stay for 
longer. The average YTP tutor stays for two school years, though many also stay for longer. It is not 
uncommon for a YTP tutor to be matched with an elementary student and work with them through high 
school. 
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How YTP Responds to Educational Inequity 
As youth of color living in low-income housing, YTP students experience an opportunity gap which 
negatively impacts their educational success, including academic performance, graduation rates, and 
college enrollment rates. According to the Office of the Superintendent of Public Instruction, only 70% 
of low-income SPS students in Washington who entered 9th grade in 2013 completed high school within 
four years, a rate 9% lower than for SPS students overall1. There are a variety of societal conditions that 
have resulted in this gap. Here are a few examples of disparities impacting YTP youth: 

• Families living in low-income housing may lack the financial resources for educational 
enrichment 

• Parents with limited formal educational experiences can struggle to provide academic support 
• Families with educational experience in different countries aren’t always familiar with the types 

of support that they are expected to provide to their students in US schools 
• Language barriers impact parent involvement at school 
• Older youth may provide significant family support (such as translating for parents or babysitting 

and tutoring younger siblings), limiting time for their own academic work 
• Schools in low-income communities are funded inequitably, lacking needed resources 
• Teachers are less likely to reflect the racial or cultural background of their students 

                                                           
1 (2017). Dropout and Graduation Reports. Office of Superintendent of Public Instruction 
http://www.k12.wa.us/DataAdmin/Dropout-Grad.aspx 
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• Curricula can assume White cultural knowledge 
• School discipline systems disproportionately impact non-White students and students with 

traumatic backgrounds 

YTP responds to these educational disparities by providing free and high-quality out of school time 
programming, using structures that have been demonstrated to support youth to make academic gains2. 
Mentoring relationships, like those provided by YTP’s 1:1 tutors, have also been shown to provide 
positive outcomes and build social-emotional and academic skills3. Families turn to YTP for support to 
help their students overcome educational barriers, enabling their students to catch up in school and 
then maintain academic success.  

 

About CCSWW 

YTP is a non-religious program of Catholic Community Services of Western Washington, the largest 
private social services provider in Washington State. For more information about CCSWW, visit 
www.ccsww.org.  

 
YTP's core beliefs follow those of CCSWW. We believe… 

• …in every child growing up in a safe, loving and nurturing environment 

• …in elders living in security and dignity. 

• …in healthy family life being affirmed and supported in our communities. 
• …in compassion, love and respect for all people, especially the poor and most vulnerable. 
• …in joining with others to change the systems which oppress, discriminate or otherwise 

cause human suffering. 
• …in employees and volunteers working in an environment which offers respect, teamwork and 

excellence. 
• …in all these things for all people, whatever their color, whatever language they speak or 

however they worship.  

  

                                                           
2 (2009). Background Research: Tutoring Programs. Center for Prevention Research and Development. 
3 (2014). The Mentoring Effect: Young People’s Perspectives on the Outcomes and Availability of Mentoring. 
MENTOR: The National Mentoring Partnership 

http://www.ccsww.org/
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Chapter 2 - Safety and Privacy 
The foundation of any youth programming is an environment where the basic needs of each participant 
are met. This includes basic health and safety, as well as assurance that everyone will be treated 
respectfully and with confidentiality in mind. Below are the specific behavioral expectations for YTP 
tutors. 

 

Boundary Setting 
Set appropriate boundaries. Use smiles, high fives and fist bumps for celebration and encouragement. 
Do not initiate hugs, allow students to sit on your lap, or ask students about their love lives. Share 
appropriate information about your background such as your work, family, travel or education 
experiences. You can give small tokens (e.g. Birthday card, mechanical pencil) to your student but giving 
any substantive gift is inappropriate. Do not exchange contact information with your student, or make 
arrangements for tutoring or visiting outside of the tutoring center - doing so can result in dismissal 
from the program. If you have any questions about whether or not a certain behavior is appropriate, 
always ask your Center Supervisor. 

 

 
 

Confidentiality 
Your student may trust you with sensitive information about their life. Remember that this information 
was told to you in confidence and should be kept confidential. This is a student’s right as a client of 
Catholic Community Services. However, if you hear something that indicates your student is in any kind 
of danger (physical or emotional), you have an obligation to pass that information on the Center 
Supervisor (see more information below). Please remember to have this conversation in private so no 
one else can overhear. All student information, including the fact that the student receives services from 
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the YTP, is confidential. You are required to protect that information from unauthorized disclosure. In 
any email communication about your student, never use the full name of the student. Please use initials 
of their first and last name. For example with “Kenny Luo”, write “KL”. Do not communicate any 
suspected abuse through email, it is not a secure enough medium; always talk to your Center Supervisor 
in person or over the phone.  

 

Volunteer Awareness of Abuse 
It is important that you are aware of the signs and symptoms that a child may exhibit if they are 
experiencing some form of abuse or neglect. If you suspect that anything inappropriate is going on in 
your student’s life, it is important that you tell the Center Supervisor immediately after the session. 
Make sure you are out of earshot of anyone else so that you can maintain confidentiality. If a child 
reveals anything to you in confidence about something inappropriate occurring in their life, do not tell 
the child that you will keep the information a secret. You are required to report this information, and do 
not want to make promises you will have to break and risk the trust you have developed with that 
student. For more information, please see the resources in Chapter 8. 

 

Dress Code 
Although YTP does not have an official dress code, it’s important that our volunteers project a 
professional image. At tutoring, all volunteers should dress modestly and appropriately for an 
educational environment. 

 

Harassment 
All Catholic Community Services programs have a zero tolerance policy for harassment. If you feel you 
are being harassed or observe harassment by another volunteer, a staff member, or even a student, 
report it as soon as possible. You can report harassment to: 

• The Center Supervisor 
• The Volunteer Coordinator, who can be reached at Volunteerytp@ccsww.org or 206-328-5695 
• The CCS Anonymous Tip Line: 1-877-207-3326 

 

Internet and Computer Usage 
All Tutoring Centers use computers for online reading tests, academic games, or research. When you are 
on the computer with your student, please remember the following guidelines: 

• Absolutely no political activity may be done on these computers (this would interfere with 
CCSWW’s non-profit status). 

• All websites should be appropriate for all ages to view. 

mailto:Volunteerytp@ccsww.org
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Infectious Diseases 

Tutoring Centers are busy places, and from time to time a cold or the flu goes around. However, if one 
of our students, staff, or volunteer is diagnosed with a more serious disease, we will inform the rest of 
the Center about it so they can take the necessary precautions. If you are diagnosed with a serious 
infectious disease, please contact your Center Supervisor so they can alert students and other 
volunteers. If you are sick and could be infectious, please choose to stay home and rest, and let your 
Center Supervisor know that you’ll be out. 

 

Emergencies 
The Center Supervisor is the first person you should talk to in case of emergency, unless the situation 
requires an immediate call to 911. In certain situations, the Center Supervisor may ask you to fill out an 
incident report after the fact so the incident can be recorded. Every tutoring center has emergency plans 
in place for fire, earthquake, and lock downs. Your Center Supervisor will conduct a fire drill once a 
month, and an earthquake drill once a year. 
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Chapter 3 – How to be a Successful YTP Tutor 
 “If you have come here to help me, you are wasting your time. 
But if you have come because your liberation is bound up with 
mine, then let us work together.” 

- Aboriginal Activists Group, 
Queensland, Australia, 1970s 

One of the most important responsibilities you have as a tutor is to 
build a relationship with your student. Tutoring is an opportunity 
to support students academically, but research also shows that 
students that experience increased success when they have strong 
mentoring relationships with caring adults. The relationships you 
build will allow you to provide academic support and mentoring 
that will increase academic success and combat the opportunity 
gaps faced by YTP students. Your life will also be enriched through 
this experience. In this chapter we’ll discuss strategies for building 
a relationship with your student, as well as some cultural practices 
and norms to keep in mind as you begin tutoring. 

The tutoring sessions are described more fully in Chapter 4 (school 
year) and Chapter 5 (summer). 

 

YTP Tutors are… 

 Committed:  
● Support students consistently each week for at least a 

semester, if not the duration of the academic year (or year 
after year!). Recognize the importance of relationship 
building, and invest in getting to know your students. Let 
your students set the pace for the relationship. 

Consistent: 
● Attend tutoring each week, and give the Center Supervisor 

advance notice if you are unable to attend. Be 
communicative and engaged with your students, and 
reliably track their progress towards their yearly learning 
goals. Set high expectations, and give positive 
encouragement. 

Resourceful: 
● Ask questions and adapt to students’ needs. If you run into 

a question you don’t know the answer to, model the 

YTP student success story 
“Ahmed” is a fourth grader who has 
participated in YTP for two years. 
When Ahmed joined YTP, his father 
was working outside Seattle, and 
both parents were unfamiliar with 
the US education system. Ahmed’s 
Center Supervisor coordinated 
wraparound support, checking in 
with his teachers and parents, and 
working with his tutors to 
customize his learning plan to meet 
his needs. Ahmed’s two tutors 
provided consistent energy and 
enthusiasm that has helped him 
gradually become more willing to 
engage, particularly with subjects 
that challenge him.  This team 
effort has certainly paid off for 
Ahmed. When he first started 
tutoring his common refrain was 
“I’m not good at math, I don’t want 
to do it,” but by his second summer 
he was much more enthusiastic and 
constantly asked if his group could 
play math games. He also cheered 
on other students and offered to 
teach them the skills he had already 
learned. 
 

 



9 
 

process of finding the information you need. Don’t be 
afraid to make the tutoring session your own, and be 
willing to try out new methods to help your students 
succeed. 

Empathetic: 
● Understand that students have a variety of academic and 

social emotional needs, and approach those needs with 
patience. Work to relate to your student(s), and take an 
interest in them individually. Be thoughtful and 
understanding.  

Culturally Competent: 
● Reflect on how your own cultural background impacts your 

tutoring relationships. Be open to learning about your 
students’ identity and culture. Meet students where they 
are, and develop a practice of examining your 
assumptions. (see more on the next page) 

Flexible: 
● Recognize the importance of the tutoring session 

structure, but know when it may be necessary to make 
modifications. Listen to your student(s) and respond to 
emerging needs. Don’t give up easily! Work with your 
Center Supervisor to identify solutions to any issues that may arise. 

Engaged: 
● Be ready and excited to meet students where they are, and learn about who your students are 

as individuals. Get to know other students and fellow tutors in your tutoring session. Learn 
about your student’s future goals, and guide them in working toward those goals. 

 

Modeling Learning 

Your student will learn from what you do as well as what you say. Here are 
some examples of how you can model skills that are important for learning 
success: 

 
Growth mindset - Do you struggle with a specific subject? Be open to giving it a 
try. Have the student teach you what they know. If needed, ask another tutor 
or the Center Supervisor to teach you both, or go online with your student to 
try to find answers. 

Parallel practice - Get you own pencil and paper and try a math problem side by side with your student. 
It’s a chance for you to build your skills, to demonstrate your learning process, or just show your student 
one possible approach to a problem without taking over. 

The importance of 
pronunciation 
You may be tutoring a student with 
a name that is very different from 
yours. Please take the time to learn 
their name, and pronounce it 
correctly. This will help the student 
know that your relationship with 
them is important.  If their name is 
difficult for you, keep trying 
including taking notes or finding 
rhyming words if that helps. Use the 
student’s name often, and check in 
with them periodically to make sure 
you’re pronouncing their name 
correctly. For more information see: 
https://www.cultofpedagogy.com/g
ift-of-pronunciation/. 

https://www.cultofpedagogy.com/gift-of-pronunciation/
https://www.cultofpedagogy.com/gift-of-pronunciation/
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Enthusiasm - Show your excitement for learning whenever possible. Be an enthusiastic partner for skill-
building games. Take turns reading out loud with your student, and read with energy and curiosity. 

 

Cultural Competency and Cultural Education 

As a YTP tutor, you will connect with different cultures, especially East African and Muslim cultures. 
Eighty-four percent of YTP students are multilingual, although many are second generation Americans or 
came to the US at a young enough age to be fluent English speakers. Students come from many cultures 
with unique values, behaviors, and expectations. Since our first classroom is our home, and our first 
teachers are our family, students’ families and cultural backgrounds will affect how they learn and 
engage with you. It is helpful to be aware of the cultural practices below, which are true for some (but 
not all) YTP students. It is also important to build awareness of our own cultural biases, often 
unconscious, and a tendency to overgeneralize.  Use the list below as a starting point, but get to know 
the students you work with to find out more about their culture.  For more cultural resources see 
Chapter 8. 

 

 

● Oral Learning: Many cultures have oral language traditions, in which knowledge is handed down 
from one generation to the next through storytelling. In some cultures, learning in school 
happens partly through call and response. You may find your student has more experience with 
these traditions in their home than reading-based learning. 

● Eye Contact: In dominant American culture, eye contact suggests attention, honesty, and 
respect. Your student, however, may be from a culture where eye contact is a sign of disrespect. 
Therefore, you may think that your student is not paying attention, when in reality s/he is 
showing you respect. 
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● Behavior: Cultures differ greatly in how they define appropriate or inappropriate behavior. The 
system of rules and consequences vary depending upon the culture. These differences may be 
difficult for your student to understand and adapt to. 

● Time: In dominant American culture, punctuality and sticking to the schedule is normal and 
expected. In many cultures taking care of family and community comes first, ahead of any other 
obligations, including showing up on time to tutoring. 

● Dress: Many of our students practice Islam and dress modestly. Many girls and young women 
wear hijabs (headscarves) and long skirts or dresses. You don’t need to alter your dress, but 
keep in mind that all volunteers should dress modestly and appropriately for an educational 
environment. 

● Food: In Muslim culture pork is not eaten, and some Muslims avoid other meat if it wasn’t 
butchered using halal standards. We hold celebrations a few times a year, often with potluck 
food, and vegetarian dishes are preferred. Gelatin can also contain pork products, so foods like 
gummy bears and marshmallows cannot be eaten. 

● Holidays: There are numerous cultural and religious holidays that may be important for your 
student during the tutoring year. Feel free to ask your student about these celebrations. One 
common religious observance is the month of Ramadan, during which many Muslims fast from 
sunrise to sunset. The month during which Ramadan falls changes from year to year. Many 
Muslim youth begin fasting during Ramadan when they reach adolescence.  If your student is 
fasting, take the time to listen to their needs and be flexible in what the tutoring session looks 
like. Students might not have enough energy to complete every task. For more about supporting 
students during Ramadan, see this article. For a calendar of Islamic holidays see: 
www.islamicfinder.org/islamic-calendar.  

● Social:  YTP students are constantly moving between cultures. This equips them with many 
strengths (such as bilingualism), as well as the challenge of prioritizing family and culture while 
also wanting to connect with peers outside of family and culture. In some families, students may 
be expected to dress conservatively and only socialize with peers of the same gender. 

● Academic: For some YTP families, their student is the first who will have a chance to complete 
high school and attend college. This can cause academic pressure, often prioritizing homework 
and studying over the enrichment activities which Seattle area schools and students also value.

https://www.pbs.org/newshour/education/column-teachers-can-support-students-ramadan
http://www.islamicfinder.org/islamic-calendar
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Chapter 4 – The Academic Year Tutoring Hour 
The Tutoring Plan 

We have a general format for the tutoring hour, the Tutoring Plan, which incorporates reading, skill-
building, and homework. There are three basic Tutoring Plans: Elementary, Middle School, and High 
School, shown below. The timing can be adjusted to meet student need. 

 

 
 

Your student’s Tutoring Plan will be shaped by 
your student’s grade level and their individual 
yearly learning goals. These learning goals are 
Specific, Measurable, Achievable, Relevant, and 
Time-bound (SMART). At the beginning of the 
year and with input from parents, teachers, and 
students, Center Supervisors identify unique goals 
for each student to focus on during their tutoring 
sessions. The goals are written at the top of each 
student’s daily Tutoring Plan sheets, located in 
the student’s binder. Tutors and students fill out a 
Tutoring Plan sheet each day. The Tutoring Plan 
acts as a schedule for the day, a tool for 
reflection, and a space to communicate 
information to the Center Supervisor and other 
tutors that work with that student.  

Each time you tutor, review the previous day’s 
Tutoring Plan to see where your student left off. 
Look over any notes the previous tutor wrote for 
you and the Center Supervisor. Then familiarize 

Reading
20 min

Skills
15 min

Homework
15 min

Reflection 
and Extra

10 min
Reading
15 min

Check 
Grades
5 min

Skills
15 min

Homework
25 min

Check 
Grades
5 min Plan

5 min

Homework
50 min

Be a good listener 
Students will get more out of your tutoring session if 
they’re given the space to process ideas, take risks, 
and make mistakes.  Practice “deep” listening by 
allowing enough wait time for your student to think 
through questions (at least 7 seconds – longer than 
you think!).  They are more likely to reach their own 
conclusions to questions and experience real learning 
if they have that time. 

Don’t take that pencil! 
It’s very tempting to grab your student’s pencil to 
show them how to solve a problem. However, this 
sends the wrong messages: that you are in control of 
their learning, and the student can’t do their own 
work. It also makes it difficult for the student to learn 
through experimentation and practice. Instead:  

• Allow your student to be in charge of their 
own work 

• Provide support and suggestions as needed 
• Model processes and learn alongside your 

student….with your own pencil and paper! 
 

 

Elementary School Plan Middle School Plan High School Plan 
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yourself with the current day’s plan, look to see if the Center 
Supervisor made any notes for you, and prepare your materials 
for the day. 

Reading 

Reading is one of the most important skills tutors help students 
build during the session. As the gateway to so many sources of 
information and entertainment, growing strong reading skills is a 
priority at YTP. When you read with your student, you will model 
how to be a fluent reader, show expression, ask questions, and 
analyze text. You will encourage an interest in reading and build 
your student’s confidence as a growing reader. The time you 
spend reading with your student will help them build their reading 
skills, but should also be focused on cultivating a love of reading. 
Talk to your student about your favorite books, magazines, 
newspapers, or blogs; show interest in what they are reading; and 
model what it looks like to enjoy reading! Your reading time 
together shouldn’t feel like a test or a chore - if you want your 
student to be excited about reading, you should be excited too! 

At the beginning of the session, help your student choose a book 
they’re excited about that is within their Accelerated Reader (AR) 
reading range, listed on their Tutoring Plan (see Chapter 8 for 
more information about AR). 

Here are some basic techniques to use while reading with your student, with more found in Chapter 6: 

Before Reading 

• Preview - take a “walk” through the book. Talk about the cover illustrations, title, author, 
headings, chapter titles, pictures, etc. 

• Make predictions about what will happen. Draw on what your student already knows and allow 
them to use the information gathered during the preview. 

 
During Reading 

• Read out loud with your student. Take turns reading by page or paragraph. You are modeling for 
your student how to be an enthusiastic, fluent reader. If the student is tired, you can take over 
for a while, or have them fill in the blanks when you pause. If your student is shy, you may try 
choral reading (reading at the same time). 

• Empower your student to have control over their reading. Let your student hold their own 
book, turn the pages, and decide whether you will alternate pages, paragraphs, etc. (within 
reason). Allow them to try to figure out difficult words independently before assisting them. 

The reading library 
Each tutoring center has a library of 
books for students to read, each 
marked with their AR level. Books 
are organized both by AR level and 
interest level, and YTP staff 
endeavor to provide books in a 
variety of genres. Some students 
will bring books from school. If that 
is the case, please make sure the 
book is at their reading level. You 
can go to arbookfind.com to type in 
the name of the book and find the 
level. Check with your Center 
Supervisor if you cannot find an AR 
level for a book or if you are unsure 
about whether a book is a good fit 
for your student. If a student does 
not have a book from school, they 
will pick one out from the library 
within their reading range. Quizzes 
can be taken after reading, but are 
not required for every student. 
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• Check for comprehension. Pause occasionally 
and discuss the story as you read. Ask questions 
such as: “Why do you think he did that?” A list of 
more comprehension questions is available in 
each student’s tutoring binder. 
Other comprehension strategies include: 

o Retelling: Ask your student to tell you 
about the section they just read.  

o Making inferences: Check in with your 
student to see if they understand when 
something is implied but not stated. For 
example, they should know that, “the girl 
frowned” probably means that she was 
mad, sad, etc.  

o Connecting to real-life experiences: 
Connecting a story to a child’s own 
experience makes reading more 
meaningful. You can help your student 
make personal connections by asking, 
“What do you think of this book? Does it 
remind you of anything in your life?” 
  

After Reading 

• Ask your student to summarize the story. Talk about 
the characters, plot twists, etc. 

• thIdentify new words or difficult words, and make a 
vocabulary list or flash cards. 

• Ask the student how they might behave or react to a 
similar situation. 

• Discuss what they learned and what they might like to 
learn more about. 

• Ask why the book was given its title. 
• Give praise! It’s a big accomplishment to read a whole 

book! 
• Ask what they thought about the story. 
 

Rocket Math 
Rocket Math is a way to help elementary students become 
more familiar with their basic math facts. In their binder 
behind the Rocket Math tab, you will find your student’s 

Help with new vocabulary 
If your student doesn’t understand a word, let 
them try to figure it out themselves first 
(silently count to seven). Then encourage 
them to try one of the following: 

• Sound it out.   
• Break the word up into parts and 

sound them out (chunking).  
• Skip the word and come back. 
• See if they can tell what it means 

from the rest of the sentence (context 
clues). 

• Use a dictionary to look it up with 
your student (mostly middle or high 
school). 

• Look up a picture of the new word on 
a computer, if applicable.  

• Create a list of vocabulary words and 
save them in the “reading” tab of 
your student’s binder. 
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“Rocket.” This Rocket serves as a tracker for how many levels they have completed, and also lists their 
goal for the number of correct solutions in one minute. This goal is based on an assessment from the 
Center Supervisor, which tests processing and writing speeds.  
 
How to do Rocket Math 

• Look at your student’s rocket and identify which level they need to complete next. 
• Your Center Supervisor will show you where to find the worksheets.  
• Each worksheet has 2 parts: the top half is practice, which the student completes at their own 

pace; the bottom half is a one-minute timed test.   
• If the student reaches their goal, they pass that level and color in their Rocket.  
• If they do not meet their goal, the tutor records which level they tried and the date.  
• The student will try that level again the next time they come to tutoring, trying as many times as 

needed until they pass.  
• If the student gets discouraged, try flashcards, or talk to your Center Supervisor for tips. Rocket 

Math may not be the best fit for all students, and there are many alternative strategies. 
 

Skill-Building Curriculum 
The Common Core 
In 2011, Washington State and Seattle Public Schools adopted the Common Core State Standards (CCSS), 
which aim to develop common learning expectations for K-12 students across the country. They 
establish consistent goals for each grade level and break them down into Standards that students should 
be able to master by the end of the academic year.  Currently 42 states, including Washington, have fully 
adopted the CCSS.  

For more information on the Common Core, you can refer to 
resources in Chapter 8. 

YTP’s Skill-Building Curriculum 
Many YTP students are not performing at grade level but don’t 
have sufficient opportunity during the school day to receive 
individualized attention focused on foundational skills. We have 
compiled our own Skill-Building Curriculum aligned with the 
CCSS in order to provide this important support. Our Skill-
Building Curriculum allows students to focus on skills that will 
help them be successful both in the classroom and with their 
homework. Center Supervisors use a variety of indicators (report 
cards, conversations with teachers, and in-house assessments) 
to determine where students should start with our Curriculum. 
It is important to recognize that students do not always start at 
their grade level. If you start a new skill packet with a student 
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and it seems to be much too difficult or too easy for your student, always check with your Center 
Supervisor to see if their level should be adjusted.  

We currently have structured Skill-Building Curriculum packets for 1st-8th grade Common Core Standards 
in Math, English Language Arts, and Writing. Most middle school students focus on writing, which you 
can read more about in Chapter 6. Your student may have SMART goals centered around the completion 
of a number of standards in one or all of these sections.  

How to complete skills packets 

• Go over the background knowledge at the front of the packet to ensure they are prepared for 
the concepts they will learn in the current packet. 

• Review the “I Can” statements so you and your students are familiar with these new ideas. 
• Make sure to read the directions for each activity and review background knowledge. 
• If a student demonstrates that they have learned the new concept, move on to the next activity. 
• If a student struggles to learn the new skill, do the activity again, do an alternate activity, or talk 

to your Center Supervisor. 
• Have your student complete the post-test at the end of the packet. 
• Return the completed packet to your Center Supervisor. 

 
Checking Grades 
Middle and high school students attending Seattle Public Schools can access their grades online using 
“The Source.” Students access the Source with an individual login and review it with their tutor. The site 
lists grades and attendance for each class. The number grades for the class link to the assignments given 
so far and the student’s scores on these assignments. Reviewing grades can help your student track their 
progress and is an opportunity to demonstrate responsibility and organization. 

 
With your student… 

• Check grades, looking for missing assignments 
• Set priorities for homework for the week 
• Look for patterns in absences and tardies 
• Celebrate student accomplishments 
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Homework Support 

At YTP, we want to support students with academic concepts that they are struggling with. Part of this is 
using homework time to assist students with the homework that they most need help with. Since our 
time with students is limited, if they can do the homework on their own, then it doesn’t need to be done 
at the Tutoring Center. At the beginning of your tutoring session, ask your students what they have for 
homework, and what they want to prioritize to work on during tutoring. If there are activities you know 
students are competent with, steer them away from 
working on these during tutoring time.  

Some tips for homework support: 
● Don’t do the work for your student. Assist them 

by asking questions to test understanding, using 
example problems and modeling working through 
a similar problem. 
 
 

● Have your own pencil and scratch paper. Avoid 
taking a pencil out of the hands of your student. 
You want them to have a sense of control and 
ownership over their work. Instead work alongside 
your student.  

● Model processes taught at school. Students may 
be expected to work through assignments in 
particular ways that might be different from what 
you were taught in school. In particular, there have 
been many changes in how students are asked to 
approach math problems. Ask the student how the 
teacher has explained it at school and try to model 
those methods. It is okay to share different 
strategies that help you, but this should be 

Using additional resources 
You don’t have to know everything, but you 
can learn anything! Even if you are not sure 
how to help your student with their 
homework, turn to the resources around 
you to learn alongside them.  

• There are many helpful websites, 
like Khan Academy, which have 
videos and clear explanations so 
you can support your student (see 
chapter 8 for links to more 
websites).  

• Talk to your Center Supervisor, they 
will likely have suggestions for 
resources you can use. 

• A quick Google search can often 
point you in the right directions 

Don’t be afraid to ask for help and to try 
new things! 
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secondary to the method that the student is 
expected to use. See additional academic resources 
in Chapter 8. 

 
Reflection 
We end every tutoring section with a reflection. Reflecting 
on a tutoring session helps students process new 
information and recognize accomplishments. The three 
reflection questions allow students to give feedback and 
process their experience. The reflection also helps you 
understand what they learned, and make a plan for the 
next section. The questions are: 

• How did our tutoring session go today? 
• What did you learn? 
• What ideas do you have our next tutoring session? 

Encourage your student to give more than a one word 
response and provide your feedback as well, making sure 
to end on a positive note. 

A note for tutors of younger students: If there is still time 
after the reflection, but only in the last 10 minutes, you and 
your student may have free time and play a game, as long 
as it is not disruptive to other students. 

Non-evaluative language 
When we judge students’ work or attach a 
character trait to a student, we are using 
evaluative language. Instead, take time to 
observe and describe what students are 
doing using non-evaluative language. Non-
evaluative language can still be used to call 
attention to what students are doing well, 
but places emphasis on the effort students 
are putting forth rather than the end result. 
This can help foster a growth mindset, and 
helps students maintain ownership over 
their work. Some examples of non-
evaluative language: 

• Wow, it looks like that was a tricky 
problem - but you stuck with it and 
figured it out! 

• You sounded out lots of new words 
today! 

• Thank you for getting your binder 
out of the cabinet. Now we can get 
started right away! 
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Chapter 5 – Summer Learning Program 
Overview 
Our six-week summer program shifts in both structure and focus. Most centers run “Literature Circles” 
in two 1.5 hour sessions Monday-Thursdays for 1st-8th grade students who attend 4 days per week. In 
small reading groups, students take on different roles such as Character Captain, Discussion Director, or 
Word Wizard to build reading confidence, comprehension, and vocabulary acquisition. Guided by one or 
two tutors, students take turns reading aloud, each from their own copy of the group’s chosen book. 
The process is described in more detail in the Curriculum section below. One day a week, we change the 
pace for student as they engage in enrichment activities ranging from science and math to art and 
poetry.  
One of our centers, Yesler Terrace, is supported by additional grant funding and runs a six-week, 
Monday-Friday, full-day program for 1st-5th grade students. This program’s focus is broader, and includes 
language arts, math, and enrichment activities. Each week culminates with a theme-related field trip. 
For more information on the Yesler Terrace program, and when volunteers are needed, please check in 
with the Volunteer Coordinator or the Yesler Terrace Center Supervisor. The rest of this chapter focuses 
on the other five centers. 

 
Curriculum 
Every Center Supervisor tailors the summer 
program to their students’ needs and interest, but 
the basic structure is the same across the centers. 
At the start of the program student groups select 
books they would like to read; younger students 
read shorter books and may need to choose a new 
book every session or week.  
Once students select a book, every student is 
assigned a role to complete for the day; tutors are 
encouraged to complete a role as well to model 
the activity for students. You keep track of these 
roles in the group’s binder, which holds all the role 
sheets. Then the group reads the book together, 
taking breaks to ask questions and discuss as you 
go. The Center Supervisor will announce when it is 
time to complete the roles. You will help keep 
students on track and suggest activities for 
students who finish ahead of others. The next day students present their completed roles to the group, 
always starting with the Super Summarizer and the Discussion Director to get conversation going. Then 
you repeat the same steps as outlined above. 
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Group Facilitation 
As a summer tutor, expectations are similar to the academic year. You can still volunteer one day each 
week for one or two sessions, and you are still expected to be consistent with your commitment for the 
six weeks that the program runs. One difference worth noting, however, is the added emphasis on 
group facilitation. With a small reading group, you will be observing the dynamics between a group of 
peers, and helping to keep the group on track. With students at different reading levels, your 
involvement in the reading group will also require the ability to foster a space where students respect 
each other and each student’s abilities. Your Center Supervisor will outline group expectations, but you 
will be responsible for creating a culture that reinforces these expectations for your group. Your Center 
Supervisor is available to support you in addressing group culture and discipline issues. Here are a list of 
strategies to try: 
 

• Set group norms: On your first day talk with your group about how they would like discussions 
to go and write down these norms so they can be referred back to, i.e. listen to each person 
respectfully, allow everyone the chance to talk, disagree calmly and respectfully. 

• Use accountable talk sentence stems: Providing students a starting point to begin discussion 
can be very helpful. Here are some examples, “I believe ____ because ____” and “I agree with 
______ because ______.” 

• Clearly explain how roles are assigned and why: This prevents students from arguing when they 
are assigned a role they do not like. 
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Chapter 6 – Academic Tutoring 
Tips and Support 
General Tutoring Tips 

While our tutoring plan is a detailed outline, what is most 
important is building the relationship between you and your 
student as a necessary foundation for your academic support. 
Using the strategies below, you can encourage students to learn, 
explore, and remain persistent with challenging activities or 
concepts. Throughout your hour, remember to: 

● Ask open-ended questions. Open ended-questions require 
more than a yes or no answer and a nod of the head. 
These types of questions invite conversation and 
inquisitive thinking.  

● Use specific praise and encouragement. Language such as 
"You're so smart!" lacks focus on specific efforts or 
processes and sets a student up towards a particular level 
of "smartness”. Something more targeted, such as "I 
appreciate how hard you worked on those problems!" or 
"You stayed focused during our entire reading time!" helps 
students identify behaviors or actions that they can 
replicate in other situations. This not only sets them up for 
success with one subject or activity, but can support their 
own self-perception in all facets of life as they learn to 
identify achievements on their own. At times, non-
evaluative language (not praising or scolding) is an 
appropriate way to recognize your student’s work. See the 
sidebar on non-evaluative language in Chapter 4. 

● Encourage critical thinking and connections to personal 
experiences. Making schoolwork relevant to students’ 
lives helps them to stay motivated through the tutoring 
hour. Try drawing connections to other experiences or 
ideas they are interested in through more open-ended 
questions. These questions also encourage critical thinking 
and problem solving.  

 
 
 
 
 

Stretch breaks 
Some students benefit from taking 
stretch breaks during the tutoring 
hour. If you notice your student 
bouncing in their seat or struggling 
to focus, it may be a good 
opportunity to get moving with one 
of these activities:  

● Jumping Jacks- A classic! 
Gets the blood moving and 
the jitters out. 

● Shake Down- Starting with 
the right hand, shake it out 
while counting down from 
10. Move onto the left 
hand, right foot, and left 
food. Continue as needed! 

● Balancing Act- Have a 
contest with your student to 
see who can balance on one 
foot longer. Great for 
refocusing the mind. 

● Make a Move- With your 
student, take turns coming 
up with a dance move or 
stretch that you both then 
do. Also good for bonding 
with your student!   

Do your best not to distract other 
students during breaks-- ask if it’s 
appropriate to go outside, into a 
hallway, or into a corner of the 
classroom to limit distraction. Try 
setting a 2-minute timer when doing 
a stretch break so you both know 
when it’s time to return to work. 
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● Demonstrate a growth mindset. In a fixed mindset, students believe their basic qualities, like their 
intelligence or talent, are simply fixed traits. They spend their time documenting their intelligence or 
talent instead of developing them.  Alternatively, in a growth mindset, people believe that their 
most basic abilities can be developed through dedication and hard work—brains and talent are just 
the starting point. This view creates a love of learning and a resilience that is essential for great 
accomplishment. Show that you share this view by being curious and building your own skills. 

● Encourage active learning. “Active learning" means students engage with the material, participate 
in the class, and collaborate with each other.  Don't expect your tutee simply to listen and 
memorize; instead, have them help demonstrate a process, analyze an argument, or apply a concept 
to a real-world situation.  Ask students why they might be learning a concept, test it out in a real 
world situation and don’t be afraid to veer away from the worksheet to an exercise with which a 
student can connect. 

● Maintain a balance of being kind yet firm. Your relationship should be one that is respectful and 
firm, but friendly. You will connect best with your student when they see you as a respected adult 
that they can talk to and who listens to them. Understand that students often bring with them a 
“backpack” full of emotions. Be patient, but still maintain the hour as an hour for academic work 
and conversation. See Chapter 7 for more information on positive behavior management. 

● Keep things moving. Keep to the tutoring session schedule, or break activities into shorter time 
blocks if needed for your student. You can divide up a larger block of time by taking a stretch break, 
sending your student to get a drink of water or playing a quick game. 

● Keep things interesting. Relate subject matter to your student’s interests whenever possible. 

 

Reading Support 

There is a short section on reading during the tutoring hour included in Chapter 4. Below, you will find 
more detailed tips and strategies for supporting young readers. When reviewing the strategies below, 
keep in mind that not every strategy may be applicable to your student. Be mindful of your student’s 
reading stamina - for example, asking an early reader to pause and sound out every word may interrupt 
their understanding and enjoyment of the story. Consider your student’s age and reading level when 
approaching your work with them: 

● Emergent Readers are learning to recognize and decode words in order to comprehend basic 
books. Most students at this level know their letter sounds and many common words and are 
strengthening their “sounding out” skills when faced with new words. Students are typically 
considered emergent readers through second grade.  

● Fluent Readers have strong phonetic awareness and have learned to decode new vocabulary 
words and infer meaning from context clues. More energy is devoted to understanding, and 
students are developing a command of various comprehension strategies. Students are typically 
expected to reach fluency by the end of their third grade year.  
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Strategies for Sounding out Words 

● Break up larger words into smaller parts. Ask them to 
identify the parts they know, look for the root word, or 
notice prefixes or suffixes. You can even use an index card 
or your finger to physically cover parts of the word to help 
your student stay focused on the current word chunk. 

● If a student uses an incorrect sound in this process (e.g. the 
“b” sound when the word actually contains a “d”), help 
them connect the letter and its sound by asking questions 
(e.g. “When you make the ‘d’ sound, what letter do you 
picture? Does that letter match the letter we have in this 
word?”). Building visual memory is key to gaining fluency. 

● If a student uses an alternate sound in this process (e.g. 
the “short a” sound when the word actually contains a 
“long a”), recognize their correct thinking, then encourage 
them to try another sound (e.g. “I like that you used that 
‘a’ sound when you saw the ‘a’. This word actually uses a 
different sound, can you think of another sound the ‘a’ 
might make?”) 

● For some students, it can be helpful to use “air-writing” 
during reading. Once the student has figured out the word, 
have them look at the word again and “take a picture of 
the letters in their mind”. Then, cover up the word and ask 
them to write the letters they see from the word using 
their finger in the air, then repeat the word out loud. This 
helps connect their visual and auditory memory.  
 

Building Vocabulary  

● When your student has figured out how to say the word, 
ask them if they know what the word means. If not, model 
a positive attitude about learning and growing (e.g. “Great, 
it looks like we’ll get to learn a new word today!”).  

● Encourage them to use context clues to infer the meaning 
of the word. What is happening in the pictures? Finish reading the sentence, then think - what is 
the sentence about? Our goal is to help students consider the way words look (and sounds 
letters make), the syntax of the sentence (does is sound right?), and the meaning of the text to 
figure out new words. 

● Use the new word in a different sentence or describe it in a personal way. Don’t be afraid to 
define a word for a student and give them more information about that word. How do you 
remember the definition? What does the word remind you of? 

The five-finger book test 
This is a great way to determine if a 
book is easy, a little difficult, or too 
hard for a student to read 
independently.  

1. Ask the student to open a 
book to any page and read 
that page. Older students 
reading more advanced 
books should choose a 
paragraph to read.  

2. When the student reaches a 
word they don’t 
understand, they should put 
up a thumb. 

3. For each word that the 
student cannot read in the 
page or paragraph, put up 
another finger. 
 

Scoring:  
0-1 fingers up = this book is 
probably easy for the student to 
read by him/herself.  
 
2-4 fingers up = the student is 
probably able to read this book with 
some help (a good choice for 
tutoring) 
 
5+ fingers up = this book is too 
difficult for the student. 



24 
 

● Once you’ve established the new word’s pronunciation and meaning, help your student 
remember it by writing it down on the tutoring plan. When you and your student reflect 
together at the end of the session about what they learned, remind them that they discovered a 
lot of new words!  

 
Improving Comprehension Skills 

● When a student has to pay significant attention to figuring out unknown words, they may 
struggle to concentrate on the meaning of the passage. Make sure the book is at the 
student’s level, and then ask simple but frequent questions to check for understanding. Ask 
more in-depth questions as your student grows as a reader. 

● Encourage students to identify the genre of their reading. What is the author trying to tell 
us? Is this book fiction or non-fiction, and how do we know? What do we expect to see in 
this type of writing? 

● Have students pause and ask them to tell you what they are thinking. If they are not sure 
what is happening in the text, they may need to go back and read it again, or talk through 
the story with you to clear up any confusion. Work together to put the story’s events in 
order, which can help you identify where a student may have gotten lost. 

● Ask the student to practice visualizing the story in their head, especially while you are reading 
aloud to them.  

● Ask students open-ended questions, and encourage them to support their opinion with 
passages from the text. For example, “What do you think Percy Jackson was feeling? How do 
you know?” 

● Model prediction and reflection as you read. When you ask students what they are thinking 
about as they read, or what they think might happen next, don’t forget to share your ideas too! 
 

Tips for Empowering Young Readers 

● Remain patient and positive, praising little improvements in your student’s reading (e.g. “Wow, 
look at that big word you just tackled. You are really growing in your sounding out skills.”) 

● Remind your student that we are reading for fun, and that it’s ok if they make mistakes. If your 
student is self-conscious or doesn’t want to read aloud, offer to begin reading aloud, and then 
switch off.  

● Help your student identify something they are excited to read about. Many students who have 
struggled to build fluency have come to think of reading as difficult or time-consuming and say 
they do not like it. You may want to choose one of your favorite books and offer to read them 
the first few pages to get them hooked. 

● Model expressive reading when you read aloud, and encourage your student to reflect on how 
the characters are feeling. If a student is reading flatly, you might say “Oh, I know that Greg is 
excited about going on vacation - look, this sentence even has an exclamation point! We’ve got 
to say it like he’s actually excited.” 

● It is important to talk about the book with your student during reading, but if the conversation 
gets off-topic or lasts too long, gently pull your student back to the book by utilizing a positive 
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refocusing strategy (e.g. “I love that you have so many questions about this book. Let’s finish the 
story first and then talk more about it.”).  

● If your student reads too quickly or treats reading as a competition, remind them that reading 
too fast means we don’t have time to pause and think about what is going on in the story. Ask 
your student to slow down - even if just for your sake. You can say, “I can tell you’re a really fast 
reader, but I’m having a hard time keeping up! Can we read a little more slowly so I can 
remember what is happening in the story?” 
 

Several of the strategies listed are adapted from a New York Times article entitled “How to Raise a 
Reader,” which you can read in full on the New York Times’ website. Other strategies are adapted from 
Wallingford Public Schools’ “Reading Strategies by Level,” which is available in full online. 
 

Writing Support 

Writing During the Tutoring Hour 

Depending on your student’s grade level, there are several different ways you may work with your 
student on their writing during the tutoring session: 

- Elementary school homework often includes reading response questions where students are 
asked to summarize, predict, or visualize what is happening in the book they are reading. 
Students are typically asked to write a paragraph or less, depending on their grade level. 

- Elementary school YTP curriculum includes both Language Arts and Writing skill packets for 
each grade. In the Language Arts packets, students focus on mechanics of writing (punctuation, 
grammar, etc.). In the Writing packets, students develop their writing skills by completing a 
series of activities designed to walk them through the writing cycle, described below. 

- Middle school and high school homework periodically includes writing longer essays, as well as 
answering short response questions as part of regular homework. Middle and high school 
students follow the same writing cycle (more on the next page) that elementary school students 
use to develop their writing. While middle schoolers typically need more support improving 
their writing skills, high school students may come to tutoring with a finished piece of writing 
and need assistance editing their work. Be prepared to meet students where they are and assist 
them in whatever phase of the writing cycle they may be in. 

- Middle school YTP curriculum packets are each focused on a particular type of writing 
(informative, narrative, or opinion writing). These packets walk you and your student through 
each phase of the writing process with structured activities. Each packet is designed to be 
completed over the course of several weeks, with a student typically completing one activity 
each session. 

 
 

 

 

https://www.nytimes.com/guides/books/how-to-raise-a-reader
https://www.wallingford.k12.ct.us/uploaded/Curriculum/ENG_LA_K-12/LA__Reading_Strategies_by_Level.pdf
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There are three types of writing that you are likely to encounter with working with students: 

● Argumentative/Opinion Writing is writing with the goal of arguing for a certain perspective or 
idea. It often include pieces of evidence from different sides of an issue to support the writer’s 
opinion. 

● Narrative Writing is first-person (“I” statement) writing that usually involves retelling a personal 
story or imagining a fictional tale that includes the writer themselves. This type of writing is 
especially good for young writers with big imaginations! 

● Informative/Explanatory Writing is writing which provides details on a particular topic or issue. 
Informative writing usually involves research and unlike argumentative writing, is generally 
presented from an unbiased perspective. 

  
Students will work on all three types of writing in each grade level, though the expectations for their 
writing are slightly different as they progress. To view examples of student work and explanations of the 
writing standards for each grade level, visit https://www.achievethecore.org. 

 

The Writing Cycle  

No matter which type of writing you are working on with your student, you will likely utilize these five 
main steps of the writing process: 

● Prewriting is everything you do before you actually start to write in complete sentences. This 
may include talking about the prompt, drawing a picture, making a diagram, doing a 5-10 
minute free-write, etc. Identifying the thesis statement or main idea is also a great place to start 
with your tutee when embarking on a writing project. Starting in elementary school, students 
learn about thesis statements and should be familiar with the idea of developing a thesis to 
guide their writing. Read more about helping students craft a thesis statement here. 

● Drafting is the process of getting the main ideas down in sentences or paragraphs. Encourage 
students to focus on expressing their ideas without focusing too much on spelling or grammar 
during this phase. For emerging writers, it may be helpful to have them dictate their ideas for 

https://www.achievethecore.org/
https://static1.squarespace.com/static/5570ccd5e4b0ff5462637aee/t/5a860fc0f9619a19b95bf846/1518735298124/Writing+an+Effective+Thesis+Statement.pdf
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you to write down so they can keep their ideas flowing. Most writers will go through multiple 
drafts before they arrive at a finished product. 

● Revising is focused on strengthening and clarifying the writing. Revision does not mean just 
reading through a first draft and checking for spelling - it goes deeper! This may mean adding 
supporting ideas or changing words, adding structure, or changing the structure of the first draft 
to ensure that the writing is coherent and compelling. 

● Editing is the only phase where it is appropriate to focus on grammar, spelling, and punctuation. 
Although editing gets a bad rap as the least interesting part of the writing process, remind 
students that using correct grammar, spelling and punctuation ensures that their writing can be 
read and clearly understood by their audience.  

● Publishing is the final phase, where students get to share their finished work!  
This section was adapted from the Bureau of Fearless Ideas Writing Toolkit. We strongly 

encourage you to read the full version of the BFI Writing Toolkit here.  

 
Tips for Empowering Young Writers 

● Do not correct spelling/grammar mistakes until the editing phase of the writing cycle. This helps 
keep students motivated on developing their big ideas early on while saving the small details for 
later. 

● Rather than crossing out and correcting misspelled words, try lightly circling their mistakes and 
then going back through the piece of writing and problem-solving together.  

● Never take your student’s pencil away! Have your own pencil available and use your own 
scratch paper too when possible. This preserves the student’s sense of ownership over their 
writing. 

● Give specific praise and critiques to keep your student moving in a clear direction throughout 
the writing process. Example: “Your use of ‘shivering’ helps me understand how you felt.” 

● Ask open-ended, thought-provoking questions and listen actively to the responses your student 
provides. This will help you both understand the vision for the piece of writing. 

● Encourage your student to write about something that they are really interested in whenever 
possible. They’ll likely have more to say, be more invested in the final product, and enjoy the 
whole process much more. 

● Use creative types of writing to get your student excited about writing. Together, try writing 
poetry, comic strips, silly stories, or personal narratives. 

● Support your student by writing side-by-side and then sharing, or taking turns writing sentences 
for a story. If your student is a beginning writer, you can even have them dictate a story for you 
to write, and then have them illustrate it and read it back to you! 

● Be patient! Writing skills do not develop overnight but over a lifetime. The best thing you can do 
is to keep your student excited about writing and growing a little bit every day!  

 

 

http://fearlessideas.org/
https://static1.squarespace.com/static/5570ccd5e4b0ff5462637aee/t/5a860ff124a694d24a0f5403/1518735345520/BFI+Programs-The+Toolkit.pdf
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Math Support 

At tutoring, students often work on math homework. They may also have a yearly learning goal around 
completing Rocket Math or math skill-building activities from YTP’s Common Core Curriculum. 
Whenever you are working with your student on math, remember to stay positive! Although math can 
be challenging, we want to help our students build positive attitudes around math, and your attitude 
towards math will affect how your student engages with the subject.  

In recent years, many elementary and middle schools have moved to a new math curriculum called 
Math in Focus. If your student’s school is using Math in Focus, you’ll notice an increased emphasis on 
the use of visual models to help build students’ understanding. As a result, you may encounter some 
new approaches to problem-solving that you didn’t learn as a student. If your student is being asked to 
utilize a strategy you aren’t familiar with, don’t be afraid to look it up or ask your Center Supervisor for 
support! 

Creating a Positive Math Environment 

● Your student may have decided they are “just not a math person” - but all students can be 
successful in math, even though they may have had negative experiences in the past. Let your 
student know that math is something you get better at with practice, not something you 
automatically know.  

● Remind your student that they can build their skills by making mistakes and continuing to 
practice. Model how to make mistakes and how to use those mistakes to deepen learning. 

● Give your student time to think, especially when they are tackling a new concept. Not all 
students will have had the time in class to fully process what they’ve been taught, so tutoring 
can serve as a time to review new concepts slowly and in more detail. 

● Approach math learning with a sense of play! If students are able to enjoy what they’re learning, 
they will likely be more willing to stay engaged as the work gets more challenging. 
 

Cover Your Bases 

● Have your student to explain what they are supposed to do. By their response, you’ll know if 
they can do the assignment alone or if they need help. 

● Ask your student how the teacher explained it in class; do they have notes or sample problems? 
You can also ask them to demonstrate similar problems that they have solved. 

● Use textbooks if available or online videos to help explain concepts (to both you and your 
student!). Great online resources are available including Learn Zillion and Khan Academy (see 
Chapter 8 for links and more information). 

 

Working Through Problems 

● Always have scratch paper available, one piece for each of you! 

● Have students read problems out loud, underlining key words, numbers, or symbols they will 
have to refer back to when figuring out the problem.  
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● Encourage students to explain their problem-solving process so you can understand their 
reasoning. 

● Ask questions to guide students through the process, such as “Where do you begin?” “What do 
you need to find out?” “What strategy will you use?” “Can you show me in a drawing how you 
got the answer?” 

● Remember, it’s OK to say that you don’t understand a problem. It gives you an opportunity to 
review the lesson together to see if you’ve missed an important piece of information. 

● Make a chart of key information to refer to during each problem. 
 
Checking the Answer 

● Instead of telling students whether they have the right answer right away, have them explain 
how they know their answer is correct. Ask them to share their thinking. 

● Have students work backwards from the answer to come up with the question they began with. 
● Remind students to label their answers.  
● Have students say the answer in a complete sentence if it is a word problem.  

 
Much of this section was adapted from the Math for Love Curriculum Values and Instructions. 

Samples of the Math for Love Curriculum are available on Math for Love’s website. 

 

https://mathforlove.com/curriculum/
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Chapter 7 – Supporting your Student: Behavior, 
Social Emotional Learning, and Learning 
Differences 
Although YTP is an academically focused program, but supporting students’ social emotional 
development also enables them to grow academically. Building a strong relationship with your students 
is essential to supporting their success.4 During tutoring, students may exhibit difficult behaviors from 
time to time. While the Center Supervisor may be aware of underlying issues the student may be 
experiencing, there may not always be a clear answer for what has caused a student to struggle or act 
out. Regardless of the cause, it is vital that you approach students with compassion and understanding, 
keeping in mind that students typically do well if they can. In this chapter, you will find information on 
social emotional learning tools used at the tutoring center, as well as some general advice for working 
with students who have experienced stress or trauma and students who may have learning differences. 
Though there are a number of tips and resources in this chapter, it is by no means a complete list. Please 
talk with your Center Supervisor if you have questions or would like additional feedback on how to 
support your student. 

 

Working with Students who Encounter Stress 

Like adults, every student will have days when circumstances at home, school or elsewhere cause them 
to feel stressed. When this happens, your job is not to solve their difficulties but to help students to feel 
heard and supported while making a transition from their concerns to tutoring. Here are some tips: 

● Recognize when stressors require an adjustment to the daily plan. This could include starting 
with a debrief of their day, or starting with snack if they are hungry. Encourage your student to 
share with you about how they are feeling today (see the RULER description on the next page) 

● Listen when your student needs to talk. Be supportive and non-judgmental. 
● Encourage your student to talk to the school counselor or another trusted adult. 
● Encourage your student to write thoughts and feelings in a journal.  
● Provide students with a sense of control over their own school success:  

o Give your student choices about the structure of the tutoring session. For example, let them 
decide what skills to work on first. 

o Have your student set short term goals, and then give specific praise for their efforts and 
accomplishments. 

o Help your student brainstorm ways to solve problems such as how to study for an upcoming 
test or how to turn assignments in on time. 

                                                           
4 Taylor, Rebecca D., et al. (2017). Promoting Positive Youth Development Through School-Based Social and 
Emotional Learning Interventions: A Meta-Analysis of Follow-Up Effects. Child Development. 
https://onlinelibrary.wiley.com/doi/pdf/10.1111/cdev.12864 

https://onlinelibrary.wiley.com/doi/pdf/10.1111/cdev.12864
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o Together, organize your student’s binder or backpack. These are often so crammed with 
papers it’s almost impossible to find homework assignments. 

o Many schools provide assignment planners or calendars to help the student turn in 
schoolwork on time. If your student has a planner, review it and ask questions about their 
progress. 

 

Trauma Informed Care: 

Some YTP youth have experienced especially significant stress in their lifetimes. Childhood experiences, 
both positive and negative, have a tremendous impact on lifelong health and opportunity.  According to 
the CDC5, one in four children in the United States experiences trauma in childhood causing physical, 
emotional, or psychological harm. Childhood trauma is often referred to in terms of Adverse Childhood 
Experiences, or ACEs. Examples of ACEs are parental divorce, exposure to violence in the home, or 
having an incarcerated parent.  Studies have shown that ACEs impact children across racial and 
socioeconomic groups, but are more prevalent in children from low-income families and children of 
color,6 likely due to systemic racism and related opportunity gaps (see the Justice and Equity resources 
in Chapter 8). Having experienced ACEs can impact a student’s development, behavior and focus. 
Children who have experienced trauma more easily become stressed, and may exhibit challenging 
behaviors as a response to that stress.  Findings have also shown that providing supportive relationships 
can mitigate the effects of ACEs.7 We ask our tutors to approach their work with students with trauma 
informed care in mind. Although not every student has experienced trauma, this lens provides the 
empathy and compassion everyone deserves, every day. 

 
What it Means to be Trauma Informed  

● Check in with your students. Ask them how they are doing and feeling. Use the RULER Mood 
Meter (see below) and other opportunities to build social-emotional skills. 

● Remain calm if a student gets agitated or angry. Give them time and space to de-escalate and 
then talk. 

● Do not make assumptions about a student’s behavior. Always ask; you never know what 
outside forces may be motivating their response. 

● Be consistent. Keep your mood stable, and stick to routines when possible. 
● Set high expectations for your student. Even if your student is achieving below grade level, 

show them that you believe in their success and provide enough support for them to grow. 
 
For more information about ACES and trauma informed care, see Chapter 8. 
                                                           
5 (2017). Child Abuse and Neglect: Consequences. Centers for Disease Control and Prevention. 
https://www.cdc.gov/violenceprevention/childmaltreatment/consequences.html  
6 (2017). Traumatic Experiences Widespread Among US Youth, New Data Show.  Robert Wood Johnson 
Foundation. https://www.rwjf.org/en/library/articles-and-news/2017/10/traumatic-experiences-widespread-
among-u-s--youth--new-data-show.html  
7 ibid. 

https://www.cdc.gov/violenceprevention/childmaltreatment/consequences.html
https://www.rwjf.org/en/library/articles-and-news/2017/10/traumatic-experiences-widespread-among-u-s--youth--new-data-show.html
https://www.rwjf.org/en/library/articles-and-news/2017/10/traumatic-experiences-widespread-among-u-s--youth--new-data-show.html
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RULER and Social Emotional Learning 

Social emotional learning is now recognized as an important area of development for all youth. Social 
emotional learning includes a broad range of topics that relate to recognizing and regulating emotions, 
self-advocating, and taking responsibility. It can also include topics often called “executive functioning” 
such as planning and keeping organized. Building social emotional skills helps students prepare for 
learning and participate in an academic community. Some YTP students have a SMART goal to work on a 
specific social emotional skill during tutoring. 

RULER is a social emotional curriculum developed by Yale University’s Center for Emotional Intelligence. 
It is now being used at most Seattle Public Schools (SPS) elementary and middle schools8. RULER 
promotes a process for students to successfully manage one’s emotions and navigate life experiences 
with: 

● Recognizing 
● Understanding 
● Labeling 
● Expressing 
● Regulating 

 
YTP staff have participated in RULER trainings led by SPS and adopted various tools to use at the tutoring 
centers.  There is a “Mood Meter” poster in every center to help students chart their emotions. 

The Mood Meter is a tool used to recognize and 
understand our own and other people’s emotions. 
Helping students recognize feelings helps them 
understand how feelings impact decisions and 
behaviors.  It’s also the first step in helping students 
develop empathy. The Mood Meter is divided into 
four color quadrants – red, blue, green, and yellow 
– each representing a different set of feelings.  
Feelings are grouped together on the mood meter 
based on their pleasantness and energy level. 

Red feelings: High in energy and more unpleasant 
(e.g., angry, scared, and anxious) 

Blue feelings: Low in energy and more unpleasant 
(e.g., sad, disappointed and lonely) 

Green feelings: Low in energy and more pleasant (e.g., calm, tranquil, and relaxed) 

                                                           
8  Mood Meter. Seattle Public Schools.  
https://www.seattleschools.org/academics/curriculum/ruler/mood_meter/ 

Red Yellow 

Blue Green 

https://www.seattleschools.org/academics/curriculum/ruler/mood_meter/
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Yellow feelings: High in energy and more pleasant (e.g., happy, excited, and curious) 

We encourage tutors to use the Mood Meter with students, particularly those with social emotional 
learning goals. Ask the student to point to which part of the Mood Meter quadrant represents their 
mood, and then offer to point out where you are on the quadrant. Allow this to develop into a 
discussion about what is impacting the student’s mood, if appropriate. If a student has a learning goal 
on the Mood Meter, they will also have a binder insert with questions you can ask. 

 

Managing Challenging Behaviors 

Responding to Testing by your Student 

It’s very normal for students to “test” their new tutors. They often like to see what they can get away 
with and how the tutor will respond. They may repeatedly ask to sharpen a pencil, go to the bathroom, 
get a drink of water, or take a long time picking out a book. Don’t be discouraged or frustrated if your 
student uses one or more of these tactics when you start working together. Be patient, but set limits by 
saying something like, “I know you are really thirsty, but you can only get water one time.” Having a 
sense of humor always helps too! If you need additional support, ask the Center Supervisor.  

 
Positive Behavior Management 

Some students may try out challenging behaviors to test your limits. Other students may be exhibiting 
behaviors that are a response to life stressors, as described previously. It’s important to remember that 
discipline problems often occur for reasons that have nothing to do with you personally. Your job is to 
set the tone for positive and productive interaction during the time you are together. Students need 
clear definitions of how you expect them to behave. It is perfectly okay to spend time during the 
session discussing expectations, center rules, etc. Behavior management should never include any 
physical contact, including pushing, hitting, or threats. Here are some keys to success: 

● Listen: Find out why your student is acting out or having trouble focusing. Ask if something 
happened that day and if they want to talk about it. Your student may need someone who will 
listen before they can move on and get to work.  

● Give choices: This empowers the student. For example, “Do you want to read first or should I?” 
● Set expectations: Give clear directions on what you want to accomplish during your tutoring 

session. Know the rules established by the tutoring center and discuss them with your student. 
When needed, describe in detail the exact behavior you expect. 

● Focus on positive effort: Positive comments should outnumber negative comments 4:1. 
Describing specific behaviors is best.  See information on specific praise and non-evaluative 
language in Chapter 6.  

● Become a “warm demander”: Having built a relationship and maintained a positive overall tone, 
you can then insist on academic effort, pushing the student reasonably beyond their comfort 
zone.  

● Proximity: Sit next to your student. Model learning and assume appropriate posture. 
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● Ignore low-level distractions: Proceed as though what you are doing is far more important than 
a student’s off-task behavior. 

● Know your student’s attention span: If they can only focus on a single topic or activity for five 
minutes, then plan for that. After five minutes, switch activities or approaches, or provide a 
small break such as sending your student on an errand in the center. 

● Provide Incentives: If your student needs more than verbal praise, you can try using a sticker 
chart or incentivizing with mid-session breaks. Talk with your Center Supervisor about ideas, as 
each center has different options. Please do not give a reward if the student hasn’t earned it - 
this sends the wrong message! 

 

Learning Differences 

Many of our students are face challenges in schoolfor various reasons. While some are catching up from 
transitioning to the United States, the English-based school system and the family disruption that might 
come with such a move, others may have identified Learning Disabilities. If this is the case, ask your 
Center Supervisor for guidance and resources at any time throughout your tutoring experience. 
 
Specific Learning Disability (SLD) is a disorder in one or more of the basic psychological processes 
involved in understanding or in using language, spoken or written that may manifest itself in the 
imperfect ability to listen, think, speak, read, write, spell or do mathematical calculations.9 For example, 
Dyslexia is a common learning disability that impairs the ability to recognize and process phonemes 
(letter sounds). Here are some important facts about SLDs: 

● Signs that a child might have a SLD tend to appear in elementary school. For example, difficulty 
learning the alphabet, problems following directions, trouble transforming thoughts into written 
words and misreading math problems are all possible indicators of a SLD. 

● Students with learning disabilities are generally of average or above average intelligence. Their 
learning disability creates a gap between ability and performance.  

● Often the biggest challenges for students with SLDs are behavior and self-esteem issues. 
 
Attention Deficit/Hyperactive Disorder (ADD or ADHD) is a neurobiological disorder that interferes with 
a person’s ability to sustain attention or focus on a task and to delay impulsive behavior. There are three 
types that students may exhibit: hyperactivity/impulsivity, inattention, or both. 
 
Here are some accommodations you can provide with students exhibiting these behaviors: 

● Give instructions verbally and in writing, use pictures and graphs, and check to make sure 
student understand, create a signal to get the student’s attention. 

● Use a behavior plan with a reward system, praise good behavior, ignore other non-disruptive 
behavior. 

 

                                                           
9 Swanson, T. (2018). Understanding Disabilities. Seattle Public Schools.  
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Know that students with ADHD also have strengths. People with ADHD can think quickly and 
instinctively, be highly creative, and may be particularly determined10. Figure out how to play to your 
students strengths during the tutoring session. 
 
How to work with a student with a learning disability… 

● The most important way to help students with special needs or learning disabilities is to focus on 
their strengths rather than their difficulties. Everyone wants and needs to be successful, so do 
activities and say things to your student that give them a sense of accomplishment. Work to build 
your student’s self-confidence.  

● Provide structure. Be clear about what you expect, what specifically the student will do, and how 
long you are going to spend on given activities. Break it down into details. 

● Always read printed materials - stories, textbooks, directions, assignments and tests - out loud. Have 
your student read aloud if they are able.  

● Help your student find creative ways to get their thoughts into writing. For example, have your 
student dictate stories or ideas to you, as you write them down.  

● Ask students to think and talk out loud as much as possible. 
● Provide them with opportunities to discharge their energy.  
● Provide them with a quiet environment with few distractions.11 
● Check with your Center Supervisor. They may have additional information from your student’s 

teacher on what techniques work best, or what learning goals to prioritize. Keep in mind that every 
student is unique, and you will need to adapt the above recommendations to fit your specific 
student’s needs. 

                                                           
10 (2018). ADHD Success Stories. Add Spark. https://addspark.co.uk/add-adhd/adhd-success-stories/ 
11 Adapted from “Learning Disabilities and Attention Deficit Disorder” presented by the Learning Disabilities Association of 
Washington. 

https://addspark.co.uk/add-adhd/adhd-success-stories/
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Chapter 8 – How to Learn More 
Academic Resources 

Seattle Tutoring Coalition Trainings  
The Seattle Tutoring Coalition offers free trainings each year with a variety of workshops aimed at 
further developing your knowledge and skills as a tutor. Their website includes resources from these 
trainings, and also provides other useful resources for tutors. Topics covered include academic support, 
behavior management, and understanding culture. http://seattletutoringcoalition.squarespace.com/ 

 
Accelerated Reader 

YTP uses Renaissance Learning’s Accelerated Reader program (AR) to manage and monitor students’ 
reading progress. Center Supervisors assess students with AR to assign them a reading level based on 
grade and month within that grade.  The reading level 3.2 equates to where an average student in the 
second month of third grade would be in their reading development. The site has many different 
features, such as book comprehension quizzes and vocabulary practice. 
https://www.understood.org/en/school-learning/partnering-with-childs-school/tests-
standards/accelerated-reader-what-you-need-to-know 

 
Khan Academy 

With free online educational videos and resources for many subjects and grade levels, Khan Academy is 
a great way for you to brush up on any subjects you are working on with students. Its strongest area is 
math skill building. https://www.khanacademy.org/ 

 
Learn Zillion 

This is another helpful online site with instructional videos for many subjects and grade levels. In 
addition to building your skills, it can be used to break up a long tutoring session or offering another way 
for your student to learn a topic. https://learnzillion.com/p/ 

 
Free Rice 

This site allows students to practice their vocabulary, math, or other subjects while earning donations of 
rice through the World Food Program. http://freerice.com/ 

 
Common Core Standards 

For more information about the Common Core State Standards (CCSS) including a full description of 
each standard, go to: http://www.corestandards.org/  

http://seattletutoringcoalition.squarespace.com/
https://www.understood.org/en/school-learning/partnering-with-childs-school/tests-standards/accelerated-reader-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/tests-standards/accelerated-reader-what-you-need-to-know
https://www.khanacademy.org/
https://learnzillion.com/p/
http://freerice.com/
http://www.corestandards.org/
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For information on the Seattle Public Schools approach to the Common Core see: 
https://www.seattleschools.org/academics/curriculum/common_core_state_standards  

 

Seattle Public Schools 

Approximately 80% of YTP students attend a school in the Seattle Public Schools (SPS) district. As you 
strive to understand your student’s greater educational journey, the SPS website offers news, 
curriculum, and statistics regarding the school system.  https://www.seattleschools.org/home/ 
 
New York Times 

Read the full article, “How to Raise a Reader” referenced in Chapter 6 to learn more about strategies to 
empower young readers. https://www.nytimes.com/guides/books/how-to-raise-a-reader 

 
Bureau of Fearless Ideas 

This toolkit provides an outline for mentors working one-to-one or in small groups with young writers. 
https://static1.squarespace.com/static/5570ccd5e4b0ff5462637aee/t/5a860ff124a694d24a0f5403/151
8735345520/BFI+Programs-The+Toolkit.pdf 

 

Program Quality 

For information on the practices that make an out of school time program high quality and the research 
behind those practices see the Washington State Quality Standards for Afterschool & Youth 
Development Programs here:  www.schoolsoutwashington.org/pages/quality-standards 

For information about program assessment, planning and improvement, which YTP practices through 
the Youth Program Quality Initiative (YPQI) see: http://cypq.org/about/approach.  The YPQ standards 
inform how we work with youth, such as these concepts referenced earlier in this manual: 

● Growth mindset (Chapter 3) 
● Modeling skills (Chapter 3) 
● Reflection (Chapter 4) 
● Non-evaluative language (Chapter 6) 

 

Trauma Informed Care 

For information on studies about Adverse Childhood Experiences (ACEs) see: 
www.cdc.gov/violenceprevention/acestudy and https://www.rwjf.org/en/library/articles-and-
news/2017/10/traumatic-experiences-widespread-among-u-s--youth--new-data-show.html.  

For a video describing the brain’s response to stress see: 
https://www.youtube.com/watch?v=gm9CIJ74Oxw 

https://www.seattleschools.org/academics/curriculum/common_core_state_standards
https://www.seattleschools.org/home/
https://www.nytimes.com/guides/books/how-to-raise-a-reader
https://static1.squarespace.com/static/5570ccd5e4b0ff5462637aee/t/5a860ff124a694d24a0f5403/1518735345520/BFI+Programs-The+Toolkit.pdf
https://static1.squarespace.com/static/5570ccd5e4b0ff5462637aee/t/5a860ff124a694d24a0f5403/1518735345520/BFI+Programs-The+Toolkit.pdf
http://www.schoolsoutwashington.org/pages/quality-standards
http://cypq.org/about/approach
http://www.cdc.gov/violenceprevention/acestudy
https://www.rwjf.org/en/library/articles-and-news/2017/10/traumatic-experiences-widespread-among-u-s--youth--new-data-show.html
https://www.rwjf.org/en/library/articles-and-news/2017/10/traumatic-experiences-widespread-among-u-s--youth--new-data-show.html
https://www.youtube.com/watch?v=gm9CIJ74Oxw
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For a variety of resources on trauma informed care see: http://yourexperiencesmatter.com/resources/ 
and http://www.michigan.gov/documents/mdch/TI_Toolkit_Resources_484512_7.pdf 

Ruler and Social Emotional Learning 

Source - https://www.seattleschools.org/academics/curriculum/ruler/mood_meter/ 

Should we include a link in the other resources section? http://ei.yale.edu/ruler/the-anchors-of-emotional-
intelligence/ 

 

Abuse and Neglect 

For information on how to recognize abuse and neglect see this resource: 
www.childwelfare.gov/pubPDFs/whatiscan.pdf.  
 
Information about abuse is also included in the Seattle Tutoring Coalition New Tutor Orientation 
available here: http://seattletutoringcoalition.squarespace.com/new-tutor-orientation/,  

 

Cultural Resources 

ING Cultural Literacy Center: Islamic FAQs and Calendar 

Many YTP students are Muslim and observe several significant religious and cultural traditions. Every 
student and family varies in their practices, but it is important to become familiar with the culture and 
learn from your student. ING provides a valuable overview of the Muslim faith, responses to common 
questions regarding Islam, and a calendar of key dates in the Islamic calendar. FAQs-https://ing.org/top-
100-frequently-asked-questions-about-muslims-and-their-faith/ 

Important dates-https://ing.org/calendar-of-important-islamic-dates/ 
 
Supporting Students during Ramadan 

Ramadan is one of the most significant Muslim holidays which may affect your student during the 
tutoring session. This resources provides more information about how you can support students when 
they are fasting. https://www.pbs.org/newshour/education/column-teachers-can-support-students-
ramadan 

 
Voices of Seattle’s East African Community 

This resource from 2016 describes the issues and opportunities for Seattle’s East African Community and 
provides good information and perspectives on the largest community that YTP serves. 
http://ethnomed.org/cross-cultural-health/greater-seattle-king-county-
resources/2016_OIRA_EastAfricanReport.pdf 

 

http://yourexperiencesmatter.com/resources/
http://www.michigan.gov/documents/mdch/TI_Toolkit_Resources_484512_7.pdf
https://www.seattleschools.org/academics/curriculum/ruler/mood_meter/
http://ei.yale.edu/ruler/the-anchors-of-emotional-intelligence/
http://ei.yale.edu/ruler/the-anchors-of-emotional-intelligence/
https://www.childwelfare.gov/pubPDFs/whatiscan.pdf
http://seattletutoringcoalition.squarespace.com/new-tutor-orientation/
https://ing.org/top-100-frequently-asked-questions-about-muslims-and-their-faith/
https://ing.org/top-100-frequently-asked-questions-about-muslims-and-their-faith/
https://ing.org/calendar-of-important-islamic-dates/
https://www.pbs.org/newshour/education/column-teachers-can-support-students-ramadan
https://www.pbs.org/newshour/education/column-teachers-can-support-students-ramadan
http://ethnomed.org/cross-cultural-health/greater-seattle-king-county-resources/2016_OIRA_EastAfricanReport.pdf
http://ethnomed.org/cross-cultural-health/greater-seattle-king-county-resources/2016_OIRA_EastAfricanReport.pdf
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Recognizing Cultural Bias 

Hidden Bias Tests measure unconscious, or automatic, biases. Your willingness to examine your own 
possible biases is an important step in understanding the roots of stereotypes and prejudice in our 
society.     

https://implicit.harvard.edu/implicit/ 

 

Justice and Equity Resources 

White Privilege: Unpacking the Invisible Knapsack by Peggy McIntosh 

This short read describes often unacknowledged ways that white people have privilege in society and is 
an important resource for understanding what racial power dynamics may exist when working with 
students of color, especially if you are a white tutor. 
https://nationalseedproject.org/images/documents/Knapsack_plus_Notes-Peggy_McIntosh.pdf 

 
“13th” Documentary (2016) 

Netflix documentary examining the history of racial inequality in the United States and its modern-day 
manifestations. 

 
Pushout: The Criminalization of Black Girls in Schools by Monique W. Morris 

This book describes the policies, practices, and cultural illiteracy that causes students to be "pushed" out 
of school.  
 

“Code Switch” Podcast by NPR 

This 20-45 minute weekly podcast offers a wide range of topics about race and justice hosted by a 
diverse group of journalists of color. Listen from the link provided or find it on most Podcast apps. 
https://www.npr.org/podcasts/510312/codeswitch 

 
Seattle Times’ Education Lab 

Education Lab is a project of the Seattle Times that spotlights promising approaches to persistent 
challenges in public education and reports on issues like improving school discipline, parent education, 
math instruction and more. Education Lab often highlights issues of equity and diversity in Washington 
schools. https://www.seattletimes.com/education-lab/  

Several relevant Education Lab articles: 

School stats: Racial achievement gaps exist even in Washington’s highest-performing schools 

Study Measure Disparities in Access to Advanced Courses in Washington Schools 

https://implicit.harvard.edu/implicit/
https://nationalseedproject.org/images/documents/Knapsack_plus_Notes-Peggy_McIntosh.pdf
https://www.npr.org/podcasts/510312/codeswitch
https://www.seattletimes.com/education-lab/
https://www.seattletimes.com/education-lab/school-stats-racial-achievement-gaps-exist-even-in-states-highest-performing-schools/
https://www.seattletimes.com/education-lab/study-measures-disparities-in-access-to-advanced-courses-in-washington-high-schools/
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Stealth Inequalities: How Washington Education System Hurts Poor Schools 

Seattle Public Schools’ Opportunity Gap Information 

Learn more about what SPS is doing to eliminate the opportunity gap. 
https://www.seattleschools.org/cms/one.aspx?pageId=14245065 

*For basic definition of the opportunity gap in education see http://edglossary.org/opportunity-gap/ 

Brookings Institute Research 

As one of the leading public policy research institutions in the nation, Brookings has a large body of 
research regarding opportunity gaps in education available on their website 
https://www.brookings.edu/topic/k-12-education/, including this article regarding racial bias in 
standardized testing. https://www.brookings.edu/research/race-gaps-in-sat-scores-highlight-inequality-
and-hinder-upward-mobility/  

 
Teaching Tolerance 

This website, run by the Southern Poverty Law Center, offers frequently updated resources for 
educators regarding allyship, multicultural education, and how current events may affect diverse 
students. https://www.tolerance.org/ 

https://www.seattletimes.com/education-lab/stealth-inequities-how-washington-education-system-hurts-poor-schools/
https://www.seattleschools.org/cms/one.aspx?pageId=14245065
http://edglossary.org/opportunity-gap/
https://www.brookings.edu/topic/k-12-education/
https://www.brookings.edu/research/race-gaps-in-sat-scores-highlight-inequality-and-hinder-upward-mobility/
https://www.brookings.edu/research/race-gaps-in-sat-scores-highlight-inequality-and-hinder-upward-mobility/
https://www.tolerance.org/
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Chapter 9 – Other Ways to Support YTP 
YTP is grateful for the support of all tutors! We know that everyone has a different capacity for both 
tutoring time and other support. If you find yourself with extra volunteer hours available, please 
consider talking to your Center Supervisor about adding another session per week.  

As a volunteer tutor, you are already filling the most important role at YTP. This is truly our highest 
priority for you, and it is enough. If you would like to support YTP in other ways, there are many options: 

 

Financial Gifts 

Individual contributions provide for 9% of YTP’s annual operating costs, filling an important gap in what 
is funded through contracts and grants. YTP is grateful for any financial support that you can provide. 
YTP runs two annual fundraising events: the online Invest in Student Success fundraiser each fall and the 
Dream Big breakfast event each spring. Your participation in these events is welcome, or you can donate 
directly to YTP through our webpage: www.ccsww.org/ytp.  

 

Employer Gift Matches 

Many employers will match the charitable gifts of their employees. If this is true for your employer, 
please help your gift to YTP go further! Let your employer know about your gift, and contact 
jayanthir@ccsww.org for further support. 

 

Employer Supported Volunteerism (ESV) 

Some employers are generous in their support of staff volunteer activities. This could include paying you 
for your volunteer time or making a contribution to YTP for your volunteer hours. Please inquire with 
your employer, and email jayanthir@ccsww.org to set up ESV payments if available. 

 

In-Kind Gifts 

YTP students benefit significantly from generous donations of materials and supplies provided by YTP 
supporters. Typically needed items are described below. Please check with your Center Supervisor for 
current needs. 

● School Supplies. Each summer YTP organizes a school supply drive, providing every YTP student 
with the supplies they need to succeed in school (notebooks, pencils, calculators, paper, etc.) as 
well as additional supplies to stock in the tutoring centers and distribute as needed.  

http://www.ccsww.org/ytp
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● Books. YTP students benefit from tutoring center libraries with books on a variety of topics and 
reading levels. There is always a need for new books that are high-interest and current. YTP is 
particularly focused on books that culturally reflect YTP youth.  

● Computers. Each center has desktop and laptop computers for students to use to access online 
assignments and resources. New or gently used computers are often needed to replace the 
oldest computers at each center.  

● Party Refreshments. Please consider providing food for your tutoring center’s winter or spring 
party. This could be a single potluck dish, or an opportunity for you to buy pizza for the whole 
group!  

 

Other Volunteer Opportunities 

Periodically there are one-time volunteer opportunities at YTP. Some examples are listed below. Please 
ask your Center Supervisor or email volunteerytp@ccsww.org to inquire about current opportunities.  

● Party Help. Each tutoring center hosts a winter and spring party, and there’s a program-wide 
picnic every summer. Volunteers are welcome to help with setup, cleanup, food serving and 
games. 

● Tutoring Center Support. Do you have a love of children’s books? A knack for organizing? Your 
Center Supervisor might want support with “spring cleaning”, library reorganizing or center 
decorating. 

● Promoting YTP in Your Networks. YTP has Facebook, Twitter and Instagram accounts and uses 
these tools to build awareness, share resources, and recruit both tutors and donors. If you are 
active in social media, please share YTP posts and invite others to follow us. 

● Recruiting Tutors. At most tutoring centers, the number of students YTP can serve is limited by 
the number of available tutors. Recruiting and referring your friends or coworkers to join you in 
tutoring is a great way to extend the reach of this wonderful program. 

● Main Office Support. Periodically YTP needs help producing and organizing new curricula. Each 
summer, YTP staff need help organizing donated school supplies. Let us know about your skills 
and we can figure out how to put you to use! 

● Dream Big Support. YTP’s annual fundraising breakfast is put on with the support of many 
amazing volunteers, both in advance of and during the event. Here are some examples: 

o Tutoring Center Photographers – taking photos to be used in the breakfast slideshow 
o Videographer – filming and producing the annual video highlighting the work of YTP 
o Graphic Designer – Producing the invitation, posters and program 
o Table Captains – Inviting breakfast guests and hosting them at a table 
o Event Hosts – Welcoming guests, and helping them find their tables 

 
Thank you for everything you do for YTP youth! 
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